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(Geography) Intent

Vision and Values

Our Geography curriculum is designed to foster a deep understanding of the world and our place within it. We aim to equip students with the
knowledge, skills, and curiosity to become thoughtful, informed global citizens who can critically engage with both local and global issues.
(confidence, Courage)

At Key Stage 3, we follow the Ark Mastery Geography Programme, which provides a rigorous, knowledge-rich curriculum. It builds a strong
foundation in geographical concepts, map skills, and place knowledge. Through carefully sequenced units, students develop a coherent
understanding of both physical and human geography—from the formation of landscapes to the complexities of global interdependence. The
curriculum emphasises disciplinary thinking, encouraging students to think like geographers by asking questions, interpreting data, and drawing
conclusions from evidence. (confidence) Through the study of diverse places, cultures and communities, students develop respect and
understanding for others (Courtesy), whilst exploring issues of inequality, sustainability and environmental stewardship (Charity).

At Key Stage 4, students follow the Edexcel Geography A specification, which deepens their understanding of geographical processes and
challenges. The curriculum covers topics such as weather hazards, climate change ecosystems, changing cities, global development and
resource management, alongside key physical landscapes in the UK. Through the investigation of contemporary global challenges, students
develop the confidence to evaluate evidence and the courage to consider solutions to some of the world's most pressing issues (Confidence,
Courage).

Our intent is for all students to:

e Acquire a secure and broad knowledge of places, environments, and processes at a range of scales. (confidence)

e Develop critical thinking and problem-solving skills through geographical enquiry, enabling them to think independently and
communicate informed judgements (Confidence, Courage).

e Respect and appreciate the diversity of people, cultures and places across the world, engaging thoughtfully with different perspectives
(Courtesy).
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Ultimately, our Geography curriculum encourages curiosity, resilience and a lifelong interest in the planet we inhabit. Through this, students
develop the knowledge, character and values required to become responsible, informed citizens who embody Notre Dame's core values of
Charity, Courtesy, Confidence and Courage.

Curriculum Design

Our Geography curriculum is deliberately designed to build knowledge over time through a carefully structured sequence that prioritises
depth, coherence, and retrieval. We ensure that both substantive knowledge (geographical content) and disciplinary knowledge (how
geographers think and work) are developed and revisited at increasing levels of complexity from Year 7 to Year 11.

How is our Curriculum Designed and Sequenced?

o At Key Stage 3, we follow the Ark Mastery Geography Programme, which offers a logically sequenced curriculum that moves from the
concrete to the abstract and from local to global scales. Each unit builds on prior knowledge and explicitly develops geographical skills
alongside core content. For example, Year 7 students begin by studying map skills and the UK before progressing to more complex
global topics like development and climate change.

e The curriculum is spiral in nature, meaning key concepts such as interdependence, place, scale, and sustainability are reintroduced and
deepened over time. This approach ensures knowledge is not learned in isolation but integrated and reinforced across contexts.

e At Key Stage 4, the Edexcel Geography A specification builds on the disciplinary foundations laid at KS3. Topics are sequenced to
maximise connections—for instance, students may study weather hazards before moving on to climate change, enabling them to apply
their understanding of physical processes to real-world global challenges.
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How are Key Concepts Developed?

e Core geographical concepts—place, space, scale, environment, interdependence, processes, and sustainability —are explicitly taught
and repeatedly referenced across units and year groups. For example, students encounter the concept of sustainability in Year 8
through resource use and revisit it in Year 11 when studying resource management.

e Skills such as interpreting maps, graphs, and data; analysing sources; and conducting fieldwork are deliberately taught, practised, and
assessed multiple times across the five years, building both competence and confidence.

How Do We Support Long-Term Memory Retention?

To promote long-term retention and deep understanding, we incorporate strategies across all key stages:

e Spaced practice: Key content is revisited throughout the curriculum in different contexts to strengthen memory retrieval. For example,
tectonic processes taught at KS3 are revisited and extended in the GCSE Natural Hazards unit.

e Interleaved practice: Lessons and assessments mix different topics and question types to prevent compartmentalised learning and
encourage students to discriminate between similar concepts (e.g. distinguishing between push and pull migration factors in different
case studies).

e Low-stakes quizzing and retrieval routines: Every lesson begins with a "“Do Now" or recall task, revisiting prior knowledge from last
lesson, last term, or last year. This routine strengthens neural pathways and highlights misconceptions early.

e Cumulative assessments: Rather than testing only the most recent topic, assessments regularly include content from previous units,
requiring students to keep earlier learning "alive” in memory.

Implementation of Disciplinary Thinking

Throughout the curriculum, students are taught to "think like geographers” by engaging in real-world enquiries, debating contemporary issues,
and practising geographical decision-making.

v‘°’o, xxxs$ Notre Dame
2 Catholic Academy

N B Established 1869



2025-2026 (Subject) Long-Term Plan Charity, Courtesy, Courage, Confidence

v@emb"" m Notre Dame
Catholic Academy

ose hO -4,'—.“- Established 1869



2025-2026 (Subject) Long-Term Plan Charity, Courtesy, Courage, Confidence
Geography Key Concepts
1. Place
Places are parts of the Earth’s surface with different identities. They are described by location, shape, boundaries, features, environmental,
and human characteristics.
2. Scale
The concept of scale is about the way that geographical phenomena and problems can be examined at different spatial levels.
3. Physical and human processes
To understand how human and physical processes interact to influence, and change landscapes, environments and the climate;
and how human activity relies on effective functioning of natural systems.
4. Environmental Impact
Environment impact is about the significance of the environment in human life, and the important interrelationships between humans and
the environment.
5. Sustainable development
The concept of sustainable development relates to action and change that achieves positive outcomes and minimises the negative for
people and the environment.
6. Cultural awareness
Cultural awareness is the students understanding of the differences between themselves and people from other countries or other
backgrounds, especially differences in attitudes and values.
7. Cultural diversity
Cultural diversity is about appreciating that society is made up of many different groups with different interests, skills, talents and needs.
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Charity, Courtesy, Courage, Confidence

| JAuwmnt JAuwmn2  Jspringt Jspring2 fsummer1 __fsummerz

Geography LTP

Year7 Geography and
me.

Year 8 River rivals.

Year 9 Global oceans.

Year 10 The changing UK
landscape.

Year 11 Changing cities.
Geographical
investigations —
UK challenges.
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Our planet.

Food and famine.

Ocean
governance and
ecosystems.

The changing UK
landscape.

Global
development.

Resources and
trade.

Endless energy?

The global
economy.

Weather hazards
and climate
change.

Global
development.
Resource
management.

Brilliant B
biomes.

Climate change.

Development
disparity.

Geographical
investigations —
UK challenges.
Ecosystems,
biodiversity and
management.

Resource
management.
Geographical
investigations —
UK challenges.

Fantastic UK
landscapes.

Polar
environments.

Glacial landforms
and processes.

Ecosystems,
biodiversity and
management.

Exams.

UK coasts.

The Middle East.

UK regions
fieldwork and
investigations.

Geographical
investigations and
fieldwork.
Changing cities.

Exams.
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KS3 Overview

What prior knowledge do
students arrive with from
KS2 and how is that
knowledge built upon?

What is the rationale for
the sequence of your
three-year KS3
curriculum?

How is your curriculum
assessed?

7,

Notre Dame
Catholic Academy
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Charity, Courtesy, Courage, Confidence

Students arrive in Year 7 with varied experiences of learning the subject of geography. Some have had no formal
induction into the subject. The first and second units introduce students to the subject of geography and aim
to bring them to an equal footing. Unit 1 helps students to locate and characterise their local area and the UK,
which is important before attempting to grapple with larger geographical scales and global themes from Unit 2
onwards. This foundational knowledge of place, location, scale and mapping provides the platform from which
students can begin to understand larger geographical scales and more complex global themes from Unit 2
onwards

Year 7 secures the foundational geographical knowledge before moving onto major physical and human
processes occurring on Earth’s surfaces. This foundation enables students to confidently engage with major
physical and human processes occurring across Earth's surface.

Year 8 builds upon this foundational knowledge by exploring interactions between people and the natural world.
Each unit examines humanity's reliance on natural systems and the impacts of resource extraction as
populations and wealth increase. Students deepen their understanding of sustainability, environmental
stewardship and global responsibility whilst applying the geographical concepts established in Year 7 to
increasingly complex issues and case studies

Year O draws together and extends the foundational knowledge and geographical skills developed throughout
Key Stage 3. Units 1-4 explore global connectivity through the lenses of oceans, economic systems and
development. Students make synoptic links between physical and human geography, applying their
understanding across a range of contexts. The summer term brings the curriculum full circle through a return to
UK geography, culminating in a comparative investigation that draws upon the substantive and disciplinary
knowledge acquired throughout the key stage

Students are assessed continually throughout KS3. Each lesson provides the opportunity for knowledge recall
and checks for understanding. Each unit contains a pre-unit quiz, checkpoint assessment and an extended
focus on writing assessment. Students also complete a termly diagnostic assessment and end each year with
an annual summative assessment.
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By the end of KS3 what By the end of Key Stage 3, a great geographer can be expected to..

(10 Lo BT RS VL TN (GTAWA  + explain how physical landscapes were formed, sequentially and using specialist vocabulary.

and be able to do? And « identify spatial trends, noting patterns and exceptions, illustrating with place specific examples.

QIR LAV ITREL VIR GIENEI < examine how human activities interact with the physical environment, including environmental fragility,
CIETLECRGRGEACLEEEI M offering management solutions, creating opportunities for people, and presenting hazards to populations.
memory of students? » understand why people may hold contrasting viewpoints on issues of environmental management and
engage respectfully with different perspectives (Courtesy).

* use frameworks of sustainability to determine the likely outcomes of decisions around environmental
management, demonstrating care for people and the planet (Charity).

* recognise a process or phenomena occurring in a place and work backwards to identify what large scale
trend it is a part of. In doing so, they make synoptic links between discrete areas of the curriculum.

* use substantive geographical knowledge built over several units or years to describe and explain complex
geographical phenomena or issues.

* examine how increasing global connectivity provides opportunities for some but can also increase disparity,
developing empathy and understanding of global inequalities (Charity).

« comment geographically on controversial issues of the day, such as resource demand, conflict, climate
change, disparities in development, legacies of colonialism, and use evidence to make informed and balanced
judgements (Courage).

» make well informed predictions about how human and physical landscapes may change in the future.

* use a range of cartographic, graphical, and numerical skills to explain geographical phenomena, including GIS.

» confidently gather, present, and analyse geographical data and draw conclusions and communicating findings
effectively (Confidence).

* test geographical models and theories against place-specific data.

Continual recall, assessment and interleaving ensures that knowledge is built upon and transferred to long term
memory.

How does your KS3 The KS3 curriculum provides a strong foundation for success at KS4 by securing the foundational knowledge,
curriculum prepare concepts, vocabulary and geographical skills that underpin the Edexcel GCSE Geography specification. Through
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I Te T ER RIS {(TIM o carefully sequenced, knowledge-rich curriculum, students develop a secure understanding of physical and
at KS4? human geography, including natural hazards, ecosystems, urbanisation, development and sustainability.
Students build confidence in applying map, data, graph and fieldwork skills, alongside interpreting sources,
analysing evidence and constructing extended written responses (Confidence). Through the study of diverse
places, cultures and global issues, students develop respect for different perspectives (Courtesy), an
understanding of inequality and environmental stewardship (Charity), and the ability to engage critically with
complex geographical challenges (Courage). Regular retrieval practice, geographical enquiry, case-study
knowledge and disciplinary thinking ensure students are well prepared for the demands of Edexcel GCSE
Geography, opening hearts, minds and doors for future success.

LELCLER CYAL LT XM One key concept that progresses across the three years of the geography curriculum is the significance of
discrete piece of water in both physical and human geography. In Year 7, students begin by exploring why Earth is habitable,
substantive knowledge focusing on the presence of water and its role in supporting life through domestic, agricultural, and industrial
and explain how it uses. They study rainfall distribution, the water cycle, and the way water shapes the landscape through erosion
progresses across the and deposition. In Year 8, this knowledge is built upon through the “River Rivals” unit, where students investigate
three years of your the importance of rivers like the Nile, learning how they support agriculture and livelihoods. This leads into an
curriculum. examination of the Grand Ethiopian Renaissance Dam (GERD) as a contemporary case study, allowing students
to understand how upstream control of water can lead to international tensions and sustainability challenges.
By Year 9, the concept is developed further in a global context through units such as “Ocean Ecosystems &
Governance” and “Development Disparity,” where students examine how access to water influences global
development, economic systems, and political relations. This progression enables students to move from
understanding water’s basic physical processes to recognising its critical role in shaping societies and global
interdependence.

What cultural capital do Students gain valuable cultural capital through a geography curriculum that builds global awareness, critical
students acquire from thinking, and real-world understanding. They explore diverse places such as the Middle East, Africa, and Asia,
CETHQINT-AV IRV [T K while engaging with key issues like climate change, globalisation, inequality, and sustainability. By studying both
physical processes and human activities, students understand how people interact with and shape their
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environments. Practical skills such as map reading, fieldwork, and data analysis develop their independence and
curiosity. Overall, the curriculum fosters empathy, informed citizenship, and a deeper appreciation of the world
and its challenges.
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Year 7 (Geography) LTP

| Jaewrnt  fAueumn2 I springt | spring2 Jsummer1 | summer2

Title

Substantive
Knowledge
Taught

Disciplinary

Knowledge (inc.

Key Concepts)
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Geography and
me.

* The importance of
maps

* Physical
Geography of the UK

* Human Geography
of the UK

* Immigration history
of the UK

* Using photos to
identify physical and
human features

* Using compass
directions to
describe direction

Notre Dame
Catholic Academy
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Our planet.

 Earth’s structure
« Life on Earth

* The importance of
water

« Countries,
populations and
economies

* Using a world map
to identify
continents and
oceans

» Using cross-
sectional diagrams

Resources and
trade.

* The value of
resources

« Distribution of
resources

» Patterns of global
trade

» The UK's trading
relationship

* Use a symbols map
to identify the
locations

* To use a flowchart
to show a supply
chain

Brilliant biomes.

» Ecosystems and
biomes.

 Latitude

* Biome formation

Decidious forest
biome.

* Using a world map
to identify biome
locations

* Using climate
graphs to describe
temperature and
rainfall patterns

* Analysing

Charity, Courtesy, Courage, Confidence

Fantastic UK
landscapes.

Landscape layers
Geology
The rock cycle

UK landforms

* Using OS maps to
identify landforms
and features

* Identifying relief
using contour lines
and map symbols
* Using cross-
sectional diagrams

UK Coasts.

* |dentifying
landforms

» Coastal erosion

 Coastal deposition

» Coastal
transportation

* Management at
the coast

Using OS maps to
recognise coastal
landforms

* Photo-analysis of
coastal landforms



Vocabulary
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* |dentify relief on
topographical maps

Geography

Scale

Globe

Ordnance survey
Characterise

to identify layers on
the Earth

* Using line graphs
and choropleth
maps to describe
population change

*» Describing
population
pyramids

Continent
Molten
Habitable
Water Cycle
Govern

» Annotating
photographs

* Using OS maps to
identify features
using the symbols
and key

* Interpreting pie
charts to show
proportion

* Interpreting line
graphs to show
changes over time

Resource
Agriculture
Manufacturing
Service
Settlement

photographs to
identify vegetation
and landscape
features

» Comparing
biomes using
diagrams and
climate data

* Describing
ecosystem
components
(producers,
consumers,
decomposers)

» Appreciating
different viewpoints
on conservation and
land use

* Annotating
diagrams to show
adaptations and
interactions

* Interpreting data
sets to examine
biome threats

Water cycle
Ecosystem
Biomes
Latitude
Longitude

Charity, Courtesy, Courage, Confidence
7 7 tel

to show elevation
and structure

* Analysing
photographs of UK
landforms

* Describing
geological
processes using
diagrams and
annotations

* Interpreting
landscape features
on topographical
maps

» Appreciating
different viewpoints
to assess landscape
use

* Linking rock type
and landform
development using
case studies

Core
Landscape
Mantle
Crust

Topography

» Appreciating
different viewpoints
to make a decision

Resistant

Coast

Landform Erosion
Deposition
Sediment
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Catholic social
teachings.
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Population
Immigration
Fieldwork
Criteria

Stewardship of
creation Rights
and

responsibilities
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Sanitation
Urban Income
HIC LIC MIC

Stewardship of
creation

Unemployed
Industry
Import and
export

Stewardship of
creation
Participation
Solidarity
Option for the
poor

Climate
Deciduous
Biodiversity
Fieldwork

Stewardship of
creation

Charity, Courtesy, Courage, Confidence

Peak
Contour Column
Ridge

Stewardship of
creation

Coastline
Alternating
Grid reference
Aerial

Stewardship of
creation
Solidarity
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Year 8 (Geography) LTP

| Jauemnt JAuwmn2  [springl | Spring2 | summer1 ] summer2

Title

Substantive
Knowledge
Taught

Disciplinary
Knowledge (inc.
Key Concepts)

A2l
L+ % |

~
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River rivals.

Rivers
Processes

UK Landscapes
Economic
Development

- Identify and
describe rivers
and their features
using OS maps. -
Interpret cross
sections and long
profiles to
describe how
rivers change
from source to
mouth. - Using
photographs to
identify and
describe river
landforms using. -

Notre Dame
Catholic Academy

Established 1869

Food and famine.

Population Food
insecurity
Agriculture

- Use datasets to
create a
choropleth map. -
Interpret and
describe patterns
using choropleth
maps. -
Interpreting
evidence from
different sources.
- Describing
human and
physical factors
from a countries
profile. -

Endless energy.

Global population
Economic
Development
Energy sources

- Compare
historic and
current
photographs to
identify changes.
- Identifying
trends using
charts. - Using
flowcharts can
show a sequence
of how something
works. -
|dentifying and
comparing trends
using choropleth

Climate change.

Climate change
Energy sources
Climatic
conditions

-Using latitude to
explain the
location of
climate zones. -
Describing
climatic changes
over long
timescales using
line graphs. -
Using diagrams to
explain climate
mechanisms and
processes. -
Understanding a
scientific

Charity, Courtesy, Courage, Confidence

Polar
environments.

Polar
Environment
Biomes

Global location
Climatic
conditions

- Locate polar
environment
using world maps.
- Using food
webs to identify
the complex
connections
between
organisms in
polar
environments. -
Using diagrams of
Earth’ orbit to
explain how heat
energy and axial

The Middle East.

Map skills
Population
Urbanisation

- Locating the
Middle East on a
world map and
describe its
location including
continents. -
Analysis of
topographical
and tectonic
plate maps to
identify physical
features of a
place. - Using
photos to identify
biome
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Tier 3
Vocabulary

Identify and
describe river
landforms using
oblique
photographs. -
Using
diagrammatic
representations
of river
ecosystems and
food chains to
explain the
environmental
importance of
rivers. - To be
able to read the

Bradshaw model.

Resource
Continent
Landform
Drainage basin
Tributary

Interpreting

countries profiles.

- Label and
annotate
diagrams and
photographs to
describe how
solar-powered
irrigation and
hydroponics
technologies can
improve food
supply. - Read
extended texts
and extract
statistics.

Arid

Famine
Consumption
Per capita
Harvest

maps. -
Projections
calculate the
situation for the
future based on
current evidence.
- Using arrows on
a flow map show
the direction and
location of energy
pipelines.

- Develop
arguments using
data from graphs
and charts.

Transmit
Furnace
Industry
Renewable Non-
renewable

process. -
Comparing and
contrasting
changing size of
ice coverage
using aerial
photographs. -
Describe a
variation in
temperature rise
using heat maps.
- Scatter graphs
can be used to
show correlations
between two
variables.

Climate
Glacials
Atmosphere
Greenhouse
Global warming

Charity, Courtesy, Courage, Confidence

tilt cause low
polar
temperatures. -
Annotate images
to show adaption
to a cold
environment. -
Photo analysis to
characterise a
region. -
Interpreting
regional maps to
understand the
characteristics of
an area.

- Qualitative
evidence from
documentary
sources can be
used to identify
and describe
viewpoints.

Polar
Freshwater
Antarctic
Food web
Habitat

characteristics. -
Describing
population
distribution in the
Middle East using
choropleth maps.
- Constructing a
choropleth map
using income
data.

- Charts and
maps can be
used to show
imports and
exports.

- Photographs
can show
evidence of
historical
landmarks.

Middle East
Border

Seasonal Collision
Gulf Arid

<0, raegs Notre Dame
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Catholic Social
Teaching
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Meander
Ecosystem
Settlement
Fertile
Irrigation

Stewardship of
creation.

rexgs Notre Dame
Catholic Academy
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Drought
Displacement
Commercial
Deforestation
Sustainable
Precipitation
Temperate

Stewardship of
creation

Rights and
responsibilities
The common
good

Turbine
Hydropower
Distribution
Choropleth map
Fossil fuels
Infrastructure
Biofuels
Suitability

Stewardship of
creation
Option for poor
Rights and
responsibilities

Construction
Uninhabitable
Correlation

Stewardship of
creation
Human dignity
Option for the
poor

Charity, Courtesy, Courage, Confidence

Earth's tilt
Curvature
Adaptation
Vegetation
Tundra
Inhospitable

Stewardship of
creation

Air pressure
Habitable
Urbanisation
Gross income
Choropleth map
Abundance
Civilisation

Stewardship of
creation
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Year 9 (Subject) LTP

| Javemnt  JAueumn2 | springl | spring2 ] summer1 | summer2

Title

Substantive
Knowledge
Taught

Disciplinary

Knowledge (inc.

Key Concepts)

Global oceans

-Using cross
sectional
diagrams to
describe and
explain the
structure of the
Earth.

- Creating
annotated
diagrams to show
how tectonic
processes under
oceans form land.
- Identifying
directions of
movement and to
calculate

rexgs Notre Dame
Catholic Academy

~ —'}../.\.‘.h- Established 1869

Ocean
ecosystem and
governance

- Explain how
physical
characteristics
like relief can
create biodiverse
ecosystems using
maps and
diagrams.

- Describing the
anatomy of a
coral reef by
labelling and
annotating a
diagram.

- Using statistics
to explain the
environmental

The global
economy.

Global Economy
Globalisation
Resources and
Trade

- To name and
locate the
continents of the
world.

- comparing
economies using
large data sets.
- Using GNI per
person to
categorise
countries into
income bands.

- Describing

China'’s population

distribution using
choropleth maps.
- Describing how

Development
disparity.

Globalisation
Natural resources
Map skills

- Describing
physical and
human
characteristics of
China using data
and geographical
terminology.

- Identify how
views of
development
vary using
photographs.

- Using
development
indicators to
compare levels of
development. -

Charity, Courtesy, Courage, Confidence

Glacial landforms
and processes.

Glacial
Landscapes UK
Landscapes Map
skills

-Using lines of
latitude to
explain
differences in
temperature

around the world.

- Using maps to
describe the
distribution of
glaciers. -
Identifying
corries, arétes,
tarns and
pyramidal peaks
in photographs
and on OS maps.
- Identify U-

UK regions
fieldwork and
investigations.

UK Landscapes
Map skills
Fieldwork skills

-Extracting
information from
OS maps and
photographs to
characterise a
location. - Using a
simple geological
map to describe
the geology of
the Lake District.
- Using a simple
geological map to
describe the
geology of my
region. -
Collecting data
via observation
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Tier 3
Vocabulary

&
nC e S

distance of
movement over
time using a
tectonic plates
map.

- |dentifying
characteristics of
each ocean layer
using a cross
section of water
from the

surface to the
seafloor.

- Describing
population
density along
coastlines using a
choropleth map.
- Describing
global ocean
currents Using a
global conveyor
belt map.

Convection
Mantle

rewgs Notre Dame
Catholic Academy

Established 1869

and
socioeconomic
importance of
coral reefs. -
Explaining threats
to coral reefs
using
photographs and
videos. - Using
geographical
terminology to
explain the
causes and
impacts of marine
garbage patches.
- Using a regional
map and map
scale to identify
overlapping zones
of ocean use.

Ecosystem
Seamounts

China’s economy
has changed over
time using
employment
structure data.

- Using a line
graph to describe
how the UK's
employment
structure has
changed over
time.

- Using a map to
identify
manufacturing
locations for one
TNC.

- Identifying
trends using
complex graphics

Economic activity
Wealth

Describing trends
and patterns in
development
extracting data
from line graphs
and choropleth
maps. - Cross-
referencing maps
of empire and
maps of GNI per
person to draw
conclusions
about the impact
of colonisation on
development. -
Describing India’s
physical
geography using
relief maps.

- Describing
India’s changing
population using
a line graph.

Extensive
Profitable

Charity, Courtesy, Courage, Confidence

shaped valleys in
photographs and
on OS maps. -
Identifying
depositional
glacial landforms
in photographs
and on OS maps.
- Using Digimaps
to display OS
maps and aerial
photos in order
to identify glacial
landforms. -
Comparing
photographs to
describe how
glaciers have
changed over
time.

Latitude
Altitude

and field
sketches. -
Revising and
ensuring
complete sets of
fieldwork data. -
Completing a
fieldwork report.

Region
Geology
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Catholic Social

Charity, Courtesy, Courage, Confidence
7 7 tel

Molten Mangroves Manufacturing Development Glaciers Erosion
Subduction Symbiotic Coral Agriculture Indigenous Accumulation National Park
Tsunami Displace  Endemic Industrialisation Development Erosion Quarry
Radiate Unsustainable Mechanisation indicator Landform Sediment
Epicentre Acidification Deindustrialisation Disparity Valley Mining
Hazardous Deteriorate Transnational Choropleth Weathering Tourism
Magnitude Replenish corporations Colonisation Deposition Fieldwork
Nutrients Debris Globalisation Monsoon Meltwater Observation
Biodiversity Microplastics Infrastructure Legacy Eustatic Field sketch
Marine Governance Cultural diffusion Aid Gigatonne Structure
Photosynthesis Warlord Exploitation

Bathymetry Somalia

Stewardship of

Stewardship of

Stewardship of

Stewardship of

Stewardship of

Stewardship of

Teachings. creation creation creation creation creation creation
Rights and Option for poor Human dignity
responsibilities Rights and Option for the
The common responsibilities poor
good
«eMbe,
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KS4 Overview

Which exam board have
you chosen and why?

What is the rationale for
the sequence of your KS4
curriculum?

How is your curriculum
assessed? (560% EoY 10;
75% Nov Mocks; 100%
March Mocks - all
content should be
complete by the end of
SPR1Yr 11).

By the end of KS4 what
should all students know
and be able to do? And
how do you ensure this is
retained in the long-term
memory of students?

o
/ﬂ..’

Charity, Courtesy, Courage, Confidence

The decision has been made to study Edexcel Geography A at KS4 from September 2025.

The department has previously followed AQA GCSE geography, however we feel it no longer meets the needs of
the students.

The Edexcel specification covers human and physical geography themes which have been covered in KS3 and
the style of examination looks to be much more accessible for the students we teach.

Continuous progression — the course introduces students to physical and human geography first and then
people-environment processes and interactions in the context of place at a range of scales. Building on this, via
geographical investigation, students draw on their wider knowledge and understanding of UK geography to
explore geographical issues.

This helps to develop a holistic understanding of geography, the content gives geographical overview and
geographical depth. Geographical skills are integrated throughout all parts of the course so that students use
them in context.

Students are assessed on a lesson-by-lesson basis, initially through a recall, do now style activity at the start of
the lesson, then regular checks for understanding and finally live marking and assessment takes place during
the independent task.

Students complete summative assessments at two points in year 10, AP1(25% of content) and AP2 in year 10
(50% of content).

In year 11, this increases to 75% of content in AP1 and 100% of content in AP2.

By the end of KS4, all students studying Edexcel A Geography should have a secure understanding of the key
physical and human processes, a strong sense of place at local, national and global scales, and the ability to
apply this knowledge to case studies and unfamiliar contexts. They should be confident in using a wide range of
geographical skills, including data interpretation, map skills, GIS and statistical analysis, and be able to complete
the full fieldwork enquiry process. To ensure this knowledge and skillset is retained in students’ long-term
memory, the department will embed strategies such as retrieval practice, spaced repetition and interleaving

exrxas Notre Dame
%\v Catholic Academy
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across the curriculum, supported by knowledge organisers, cumulative assessments, and opportunities for
frequent exam-style application. Dual coding and schema building will be used to help students connect ideas
and processes, while elaboration and metacognitive strategies will encourage students to reflect on and take
ownership of their learning. Fieldwork and the use of current events will further strengthen links between theory
and the real world, ensuring that all students leave KS4 as confident, knowledgeable and exam-ready
geographers.

How does your KS4 Our KS4 curriculum is designed to provide a strong foundation for success at KS5 by embedding both the
curriculum prepare substantive knowledge and disciplinary skills required for advanced study in Geography. Through the Edexcel A
S{TTe T ER G N LTS (T specification, students develop secure understanding of physical and human processes, place-based

at KS5? knowledge, and case study application, which directly link to themes explored at A-level such as hazards,
globalisation, and resource management. Alongside this, students are systematically taught to analyse, interpret
and evaluate a wide range of sources, including maps, graphs, statistics, and GIS, ensuring they are confident in
handling the greater volume and complexity of data required at KS5. Extended writing is built into KS4
assessments, with students encouraged to justify arguments and evaluate perspectives, providing a clear
progression towards the longer evaluative and synoptic essays at A-level. Regular opportunities for retrieval
practice, application to unfamiliar contexts, and reflection on learning also develop resilience, independence,
and the metacognitive awareness that are essential for post-16 success. Finally, fieldwork at KS4 provides
students with enquiry-based experience, which forms a crucial stepping stone towards the independent
investigations they will undertake at KS5.

L CLEY CIAT TG XTI A key concept that shows clear progression across our KS4 curriculum is rivers. In Year 10, students begin with
discrete piece of the fundamental physical processes of fluvial systems, such as erosion, transportation and deposition, and how
substantive knowledge these shape distinctive landforms like waterfalls, meanders and floodplains. They then apply this understanding
and explain how it to specific case studies, developing secure place knowledge and the ability to link processes to real-world
progresses across the examples. In Year 11, the focus shifts towards river management, where students analyse the causes and

two years of your impacts of flooding and evaluate a range of hard and soft engineering strategies. This progression enables
curriculum. students to move from secure knowledge of physical processes towards critical evaluation of human
responses, developing the skills to justify arguments and consider sustainability.

v‘°'°» rexgs Notre Dame
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Year 10 (Subject) LTP

e 1w [ spring1——spring2—Jsummert [ summer2

Title

Substantive
Knowledge
Taught

«emMbe,

The changing UK
Landscape.

Rivers and
Coasts.

Geographical
variations in the
UK.

Physical and
human
processes create
distinct UK
landscapes.

Rivers and
Coasts.

Coastal
landscapes:
processes and
landforms.

Human activities
which can lead to
change.

The interaction
between physical
and human
processes.

Weather hazards
and climate
change.

The atmosphere

as a global system.

Global climate
over time.

Human activity
causing changes
to global climate.

The UK climate
over time.

Cause and impact
and response to
cyclones.

Geographical
fieldwork and
investigations.

Formulating
enquiry
questions.

Fieldwork
methods.

Secondary data
sources.

Charity, Courtesy, Courage, Confidence

Ecosystems and
biodiversity.

Ecosystem
characteristics
and distribution.

Features and
importance of the
tropical
rainforest.

Threats to the
tropical
rainforest.

Features and
importance of the

Changing cities.
Fieldwork.

Process of
urbanisation.

Variations in UK
urbanisation.

The context of
Liverpool.

Changes
impacting
Liverpool.

Globalisation and
economic change
create challenges

S, saeergd Notre Dame
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Disciplinary
Knowledge (inc.
Key Concepts)

y-/‘_‘f?- e

(1) Geological
maps (2) Using
simple geological
cross sections to
show the
relationship
between geology
and relief (3)
Locating key
physical features
(uplands, lowland
basins, rivers) on
outline UK maps
(4) Recognition

rewgs Notre Dame
Catholic Academy

Established 1869

River landscapes:

processes and
landforms

Human activities

which can lead to

change.

The interaction

between physical

and human
processes

(5) Use of BGS
Geology maps
(paper or online)
to link coastal
form to geology
(6) Using UK
weather and
climate data and
calculation of
mean rates of
erosion using a
multi-year data
set (7)
Recognition of

Cause, impact and
response to
drought,

(14) Using UK
weather and
climate data (15)
Recognition
glaciated upland
landforms on
1:25000 and
1:50000 OS maps
(16) Use of
1:25000 and
1:50000 OS maps,
and GIS, to
investigate the

All geographic,
mathematic and
statistical skills as
included in
appendix.

Charity, Courtesy, Courage, Confidence

deciduous
woodland.

Threats to the
deciduous
woodland.

(1) Use of world
maps to show the
location of global
biomes (2)
Comparing
climate graphs for
different biomes
(8) Interpret GIS
maps (4) Use and
interpretation of
nutrient cycle
diagrams and
food webs
diagrams (5) Use

for Liverpool that
require long-term
solutions

(1) Use and
interpretation of
line graphs and
calculating of rate
of change/annual
or decadal
percentage
growth (2) Using
satellite images to
identify different
land use zones in
urban areas (3)
Using a
combination of
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of physical and
human
geography
features on
1:25000 and
1:50000 0OS
maps.

rewgs Notre Dame
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Catholic Academy
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coastal
landforms on
1:25000 and
1:50000 OS
maps (8) Use of
1:25000 and
1:50000 OS
maps, and GIS, to
investigate the
impact of human
intervention.

(9) Use of BGS
Geology maps
(paper or online)
to link river long
profiles to
geology (10)
Using UK weather
and climate data
(11) Recognition
of river landforms
on 1:25000 and
1:50000 OS
maps (12)
Drawing simple
storm
hydrographs

impact of human
intervention

Use and
interpretation of
line graphs/bar
charts showing
climate change (2)
Use of GIS to track
the movement of
tropical cyclones
(3) Use of weather
and storm surge
data to calculate
Saffir-Simpson
magnitude (4) Use
of social media
source, satellite
images and socio-
economic data to
assess impact (5)
Use and
interpretation of
graphs showing
medium term
rainfall trends (6)
Use and
interpretation of

Charity, Courtesy, Courage, Confidence

and interpretation
of line graphs
showing the
range of future
global population
projections, and
population in
relation to likely
available
resources (6) Use
of GIS to identify
the pattern of
forest loss.

population
pyramids,
choropleth maps
and GIS (4) Using
Census output
area data for 2011
(5) Calculating the
ecological
footprint of
people in the city,
and comparing it
to other locations
(6) Using
GlS/satellite
images, historic
images and maps
to investigate
spatial growth (7)
Using quantitative
and qualitative
information to
judge the scale of
variations in
quality of life.
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Tier 3 _

Vocabulary Erosion
Deposition
Weathering

Mass movement
Fluvial processes
Longshore drift

Cliff retreat

Coastal management

Shoreline

Cross-section

rewgs Notre Dame
Catholic Academy
Established 1869
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socio-economic
data

using rainfall and
discharge data
(13) Use of
1:25000 and
1:50000 OS
maps, and GIS, to
investigate the
impact of human
intervention

Atmosphere
Global circulation
Tropical cyclone
Drought
Greenhouse gas
Carbon dioxide
Fossil fuels
Mitigation
Adaptation

Feedback loop

Hypothesis
Sampling
Primary data
Secondary data

Stratified /
random sampling

Questionnaire

GIS (Geographic
Information
Systems)

Data presentation

Charity, Courtesy, Courage, Confidence
7 7 tel

Ecosystem
Biome
Biodiversity
Food web
Producer /
consumer /
decomposer
Biomass
Succession
Deforestation
Conservation
Habitat

Carbon sink
Nutrient cycling
Edge effect
Ecotourism
Indicator species

Urbanisation
Megacity
Inner city
Suburb

Slum

Urban sprawl
Infrastructure
Regeneration

Gentrification
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Geology

Gradient

Upland

Relief

Sediment transport
Drainage basin
Meander

Floodplain

Channel morphology

River regime

Catholic social
teachings.

Stewardship
Care for Creation

x » Newwgs Notre Dame
%3 ok & Catholic Academy
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Radiative forcing
Albedo

Enhanced
greenhouse effect

Climate model
Extreme weather
Interception
Evapotranspiration
Precipitation
Climatic zone

Seasonal
variability

Care for Creation
Solidarity

Line graph / bar
chart / scatter
plot

Trend
Anomaly
Correlation
Reliability
Validity
Limitation

Bias

Baseline data
Spatial pattern

Stakeholder

Decision-making

Stewardship

Charity, Courtesy, Courage, Confidence
7 7 tel

Indigenous Population
species density
Reforestation

Sustainability Commuter
Egrci/si,zz';em Deprivation
Resilience

Economic base
Commuter belt
Migration

Push / pull factors
Informal sector
Congestion
Sustainable city

Public transport

Common Good
Solidarity

Stewardship
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Life & Dignity Rights & Life & Dignity Life & Dignity Rights &
Common Good Responsibilities Common Good Common Good Responsibilities
Option for the Rights & Rights & Dignity of Work
Poor Responsibilities Responsibilities Option for the
Poor
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Year 11 (Subject) LTP

Charity, Courtesy, Courage, Confidence

| Jaewmnr  JAvemn2 | springt | Spring2 | summert __Jsummer2

Title Changing cities

Substantive
Knowledge
Taught

The context of
Lagos.

How growth has
impacted the
character of
Lagos.

Challenges due to
rapid urban
growth.

E i :n: Notre Dame
ErS Catholic Academy
,.nani' Established 1869

Global
Development

Defining
development.

Global levels of
development

Consequences of
uneven
development.

Strategies to
address uneven
development.

Development in
Nigeria.

Impact of
changing
geopolitics and
technology.

Resource
Management.
+ UK Challenges.

Defining natural
resources.

Patterns of
distribution of

natural resources.

Renewable and
non-renewable
energy.

The energy mix.
Increasing
demand for

energy.

Meeting energy
needs.

Sustainable
energy use.

Revision

Revision Examinations.
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Disciplinary
Knowledge (inc.
Key Concepts)
«emMbe,

N
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(1) Use and
interpretation of
line graphs and
calculating of rate
of change/annual
or decadal
percentage
growth (2) Using
satellite images to
identify different
land use zones in
urban areas (3)
Using a
combination of
population
pyramids,
choropleth maps
and GIS (4) Using
Census output
area data for 2011
(5) Calculating
the ecological

rewgs Notre Dame
Catholic Academy

Established 1869

Impacts of rapid
development.

(1) Comparing the
relative ranking of
countries using
single versus
composite
development
measures (2)
Interpreting
choropleth maps
(3) Using
numerical
economic data to
profile the chosen
country (4) Using
proportional flow
line maps to
visualize trade
patterns and
flows (5)
Interpreting
population
pyramids (6)

(1) Use and
interpretation of
UK and world
maps showing the
distribution of
resources; (2)
Using different
choropleth maps
and data
visualisations
such as
Gapminder.

(1) Use and
interpretation of
UK and world
maps showing the
distribution of
resources; (2)
Using different
choropleth maps
and data

Charity, Courtesy, Courage, Confidence
7 7 tel
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footprint of
people in the city,
and comparing it
to other locations
(6) Using
GlS/satellite
images, historic
images and maps
to investigate
spatial growth (7)
Using quantitative
and qualitative
information to
judge the scale of
variations in
quality of life.

Tier 3 Urbanisation
Vocabulary Megacity
Inner city
Suburb
Slum
Urban sprawl
Infrastructure
Regeneration
Gentrification

«

b
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Using socio-

economic data to

calculate
difference from

the mean, for core

and periphery
regions.

Development
Human
development
index (HDI)
Gross Domestic
Product (GDP)
per capita
Inequality
Poverty

visualisations
such as
Gapminder.

Natural resource
Renewable
resource
Non-renewable
resource

Water cycle
Water security
Overabstraction
Energy security

Charity, Courtesy, Courage, Confidence
7 7 tel
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Catholic social

teaching
V((\emberox

TER”
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Population
density
Commuter
Deprivation
Economic base
Commuter belt
Migration

Push / pull factors
Informal sector
Congestion
Sustainable city
Public transport

Common Good
Solidarity
Rights &
Responsibilities
Dignity of Work
Option for the
Poor

rexgs Notre Dame
Catholic Academy

Established 1869

Emerging
economy

Low income
country

Aid

Sustainable
development
Microfinance
Fair trade
Remittances
Trade bloc
Globalisation
Infant mortality
Life expectancy
Literacy rate
Infrastructure
Foreign direct
investment (FDI)
Debt relief

Option for the
Poor

Solidarity
Rights &
Responsibilities
Life & Dignity

Charity, Courtesy, Courage, Confidence
7 7 tel

Fossil fuel
Solar power
Wind energy
Hydroelectric
power
Biomass energy
Fracking
Desalination
Energy mix
Food security
Irrigation
Yield
Sustainable
management
Conservation

Stewardship
Rights &
Responsibilities
Common Good
Life & Dignity
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Appendix 1: KS3 National Curriculum Review

KS3 National Curriculum (In the rows below detail the requirements | Where is this met within your Curriculum? (Evidence the

of the National Curriculum — adding or subtracting rows where | Year/Term/Title/Substantive Knowledge).
required).

Locational Knowledge
KS3.

Year 7 Unit 1 — Geography & Me: continents, oceans, UK basics, map
skills and compass directions; early fieldwork/local mapping.

@emb“” m, Notre Dame
2 Catholic Academy
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Place Knowledge

«emMbe,
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Charity, Courtesy, Courage, Confidence

Throughout Years 7-8: repeated mapping activities (world maps for
biomes, tectonic plate locations, distributions such as
wealth/biomes) — Ark explicitly sequences map/locational content
early and revisits it in units on biomes, tectonics and regional studies.

KS4

Paper 1(The Physical Environment) — e.g. Topic I: The changing
landscapes of the UK and biome/physical location references;
specification expects use of world maps to show the location of
global biomes.

Paper 2 (The Human Environment) — urban and development
topics use locational context (changing cities, global development).

Paper 3 (Fieldwork & UK challenges) — fieldwork tasks framed
within the UK (mapping / locational context)

KS3

Year 7 Unit 1 and subsequent units include local / UK place
characterisation; Ark uses place studies as a running theme (e.g. UK
landscapes in Year 7, regional studies such as a Middle East study in
Year 8). Ark explicitly sequences regional/place studies (Year 8
regional study of the Middle East; Year 8 polar / Russian Arctic unit).

KS4
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Paper 1: UK landscapes (Topic 1) — place-based exemplars (changing
landscapes of the UK).

Paper 2: Topic 4 Changing cities and Topic 5 Global development
require place comparisons and case studies (students learn specific
place exemplars and comparisons).

Paper 3: UK challenges topic (Topic 8) draws together place
knowledge about issues in the UK.

Human and physical geography
KS3.

Year 7 Units 3—-6: core physical processes — water cycle, rock cycle,
glacial erosion, tectonics, UK landscapes, coasts.

Year 7 Unit 2 and other units: human geography starters
(distribution of resources, trade, settlement).

Year 8 Units 1-6: human—physical interaction topics: River Rivals
(water conflicts e.g. GERD), Food and Famine (food security causes),
Endless Energy (renewables), Climate Change, Polar Environments —
Ark explicitly integrates physical processes prior to human
interaction units so students can explain interactions

KS4

«emMbe,
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Geographical skills and fieldwork.

«emMbe,
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Charity, Courtesy, Courage, Confidence

Paper 1 (Physical Environment): Topic 1 Changing landscapes of the
UK, Topic 2 Weather hazards & climate change, Topic 3 Ecosystems,
biodiversity & management — covers the physical processes listed in
the national curriculum.

Paper 2 (Human Environment): Topic 4 Changing cities, Topic 5
Global development, Topic 6 Resource management (energy/water
choices) — covers human geography and human—environment
interactions and resource distribution.

KS3

Year 7 Unit 1: introductory fieldwork project (“Geography & Me") —
local mapping, compass, basic data collection and presentation.

Across KS3 units: repeated skills progression: OS map reading,
contour interpretation, GIS (Digimaps), interpreting aerial photos,
charts/graphs, and numerical/cartographic skills — Ark’s materials
include explicit skill learning and checkpoints/assessments

KS4

Component 3 / Paper 3: Geographical Investigations: Fieldwork
and UK Challenges — mandatory: students must undertake
fieldwork on at least two occasions (including at least one physical
and one human environment) and will be assessed on enquiry skills in
Paper 3. The specification lists required skills (use of GIS, interpreting
maps, graphs, secondary data).
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Do you go beyond the National Curriculum? The KS3 curriculum goes beyond the national curriculum by
sequencing geography as a coherent, knowledge-rich progression
rather than a checklist of themes. For example, it introduces big
disciplinary concepts (such as “scale”, “place”, and “interaction”) and
deliberately revisits them across multiple units to build cumulative
understanding. It also integrates challenging contemporary issues —
like water conflict on the Nile, the geopolitics of the Arctic, and the
role of energy in global development — which the national curriculum
does not require. In addition, the curriculum emphasises academic
literacy, extended writing, and explicit teaching of misconceptions,
which pushes students towards the disciplinary rigour needed for
GCSE and beyond.

The Edexcel A specification also exceeds the minimum KS4
expectations by requiring in-depth case studies and applied enquiry
skills that go beyond the broad outline of the national curriculum. For
instance, it expects students to analyse complex interconnections
(e.g. between globalisation and inequality, or between climate
change and ecosystem management) using named examples, not
just broad concepts. Its compulsory fieldwork component ensures
that all students engage in authentic geographical investigation with
data collection and evaluation, which goes further than the
curriculum’s general statement on fieldwork.
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